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So - what is the deal with the AntiBlack 'awarding gap' in UK higher education?
@Wonkhe @officestudents @nusuk @UWankings @BantshireUni
#BlackAwardingGap #highered
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This report followed the government’s 2016 Race Disparity Audit which assessed racial inequalities in Britain’s public services and found significant racial injustices in all areas: health, education, employment,
housing and the criminal justice system. In the UK, Asian, Black and those in the 'Other’ ethnic group were the most likely to be living in ‘persistent poverty’. For example, the audit found that whilst 1 in 25 White
British people were unemployed, rates increased to around 1 in 10 for those of a Black, Pakistani, Bangladeshi or Mixed background. Black men were ‘almost 3.5x more likely to be arrested than White men',

What do students think about their university experience?
#BlackAwardingGap #highered
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Intercultural Youth Scotland instigated this study after receiving a stream of anecdotal reports related to young people’s experiences of racism in Scottish secondary schools. In response to reports received by
Intercultural Youth Scotland of racist incidents in Scotland's secondary schools, we hoped that evidence identified by this research would help raise the consciousness of BAME young people and combat the problem
of ‘gaslighting’. This is a form of psychological manipulation in which a person seeks to sow seeds of doubt in a targeted individual or in members of a targeted group, making them guestion their own memory and
perception of a situation. As with other minority or marginalised groups, BAME young people face the challenge of believing their own interpretation of comments, attitudes and judgements as being related to their
racial, ethnic or cultural identity. The data presented in this report helps position an individual's perceptions and experiences within a broader landscape, a helpful reminder in future situations where young people
might ‘second guess' their own reading of a situation. In a climate where people are still told that racism is not something that happ in 's ion system, this work is necessary.

A student-deficit approach is a fundamental reason why efforts to eradicate the gap have failed, such that despite mm
access to HE for Black students, their experiences, assessment and opportunities remain disproportionately affected (one of
the ways in which whiteness worksm m)



Zeus Leonardo (20049) helps us understand that colonialism and neocolonialism (re)construct(ed) ‘white supremacy’, and its
nature ensures that the benefits it pays out to (vacialized-as-) white people are simultaneously reinforced and often hidden

from them; racial understanding (and equity) therefore proceeds at the ‘snail’s pace of white imaginary’ (perhaps even regressing).

Set up (reinforce) a system
that benefits the group

Socialised-as-white people enjoy
privileges largely because they benefit
from a system of domination under

which they can thrive as a group.
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Resist supremacy as
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Remove the agents of
actions from discourse

"The volumes of writing on the issue of domination testify that the process is complex and multi-causal. But the enactment is quite simple: set up a system that benefits the group, mystify
the system, remove the agents of actions from discourse, and when interrogated about it, stifle the discussion with inane comments about the ‘reality’ of the charges being made. When it
comes to official history, there is no paucity of representation of whites as its creator. From civil society, to science, to art, whites represent the subject for what Matthew Arnold once called
the best that a culture has produced. In other words, white imprint is everywhere. However, when it concerns domination, whites suddenly disappear, as if history were purely a positive
sense of contribution. Their previous omnipresence becomes a position of nowhere, a certain politics of undetectability. When it comes to culture, our students leam a benign form of
multiculturalism, as if culture were a purely constructive notion free of imperialist histories and examples of imposition. Encouraging white students to reinsert themselves into the
underbelly of history does not always have to occur in a self-destructive context.”

Leonardo, Z. (2004) The Color of Supremacy: Beyond the discourse of ‘white privilege’, Educational Philesophy and Theory, 36:2, 137-152, DOI: 10.1111/j.1469-5812.2004.00057.x

UK higher ed, far from being immune or removed from structural inequalities, often actually reproduces them. In this context,
white supremacy is the social structure, and the University the institutional operation.
But what is whiteness? Here's some helpful terms mm



Methodological whiteness: a way of reflecting on the world that fails to acknowledge the role played by racism in its structuring, and ways in which knowledge is constructed/legitimated. Failing to recognise the dominance
of ‘whiteness” as other than standard; treats a limited white perspective as a universal; treats other perspectives as forms of ‘identity” politics explicable within its own universal (but parochial) understandings. Entails denial of its

own politics of identity and the dard social ific di of race ~ which tends to understand it primarily in terms of issues of identity or inequality applying to the situation of non-white others (Bhambsa, 2017)
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inherited and paid-out at the expense of BAME, that are denied and protected, require

the mclallzad ‘other’ for their worth, enable modemn capitalism and neoliberalism, and depend on Eurocentric-White worldviews, codes and norms.

(Mclintosh, 1998; Frankenberg. 1993; Leonardo, 2004)

Acknowledging complicity;
emphasizing the value of
uncertainty, vulnerability,

and vigilance; willingness to

listen, reflect, learn, and act
( 2010)

Property (Hamis, 1993), ‘wage” (DuBois), privileges
(Mclntosh, 1998), psychosis (Fanon: Baldwin; Andrews,
2016) and “technology of affect” (Leonardo, 2013)
associated w:th p'mklhh -white skin but referring

1oa gy based on
beliefs that are socially-constructed and learned
at individual and systemic levels. Relations of
belonging and entitlement constituted on the
basis of affective positioning (Ahmed, 2004), with
‘non-White" an imperial lens to judge, moderate,
restrain, purify, consume, re-locate, keeping it
safe, yet stimulated, and “good” (Sandoval, 1997)

White

supremacy Whiteliness

White
transgression

o B8

Discourse divorced from politics;
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enabling power

(Miller, 2016)
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management of human differences, whose
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genic project of p ientific i i
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that
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humans and resources that, via direct violence
and deprrlvauon and via passive complicity in
justifies and enfi the
raclal dominance of whiteness and organises the
world into those who deserve to exist, live,
prosper & move freely, and those who may die,

W  be harmed, or be inequitably obstructed from

doing so (Boyd, 2019; Lentin, 2016). ‘Race” is a
specific form of violence that is enacted
differentially, that (re)produces group
differentiated distributions of vulnerability to
state violence, criminal punishment,
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Destabilising recognition of
heritage, inheritance and
accountability for
continuing disproportionate
advantages received at the
expense of BIPOC
(Baldwin, 1984}
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amount of racial stress aceept; excuses and
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Shock and rage when listening to people talk about Whiteness;
naive/racist amazement at being critically assessed from a
standpoint where Whiteness is the privileged signifier (hooks, 1992)

Aside from dismantling the institution, and starting over in a different and reparative way, there are things we can do at the
intrapersonal, interpersonal, institutional, and community level to address it. Such as, manifest an anti-racist pedagogy mm




Kyoke Kishimoto's (2016) synthesized & expanded on the anti-racist pedagogy literature to help u understand what it means, and why it
is vital. Critical & Feminist pedagogy are responses to multi-cultural education which often excludes & functions to assimilate students by
normalizing dominant knowledge & values. This continues through the corporatization of HE. At the same time, education can be a site to

resist dominant ideologies, challenge the hidden curriculum & banking system of education, & critique positivist assumptions of knowledge
which fail to acknowledge embedded Eurocentrism & male privilege.

Self-reflection
awareness regarding
faculty’s positionality has to
begin before going into the
classroom and these issues

Be aware and self-reflexive
of social locations;
admit we are learners,
share power and build
community in class

Myth of apolitical spaces
Acknowledging or ignoring
oppressed identities and
complicity in oppression are
both political acts

Agency & racism
When racism is understood only
as individual prejudice, racism

actions need to be applied
beyond the individual in order to
make effective change.
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Anti-racist pedagogy is not a prescribed method that can simply be applied to our teaching, nor does it end with incorporating racial content into courses. Anti-racist pedagogy is an
intentional and strategic organizing effort in which we incorperate anti-racist approaches into our teaching as well as apply anti-racist values into our various spheres of influence. It requires
humility, critical reflection of our social position, and commitment as we begin and continue to confront our internalized racial oppression or internalized racial superiority and how those
impact our teaching, research, and work in the university and community. This is an ongoing process that strives for institutional change, and requires the collaboration and support of anti-
racist educators across disciplines.

Kishimoto, K. (2018) Anti-racist pedagogy: from faculty's self-reflection to organizing within and beyond the cl , Race Ethnicity and Ed ion, 21:4, 540-554, DOI: 10.1080/13613324.2016.1248824

We can also work together to ensure that Equality, Diversity & Inclusion (EDI) is used effectively and is not diluted, by
well-meaning people or otherwise.
So what is my interpretation of EDI? mm
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1. Add ing p about how the world is and
interrogating these for biases related to intersections of ‘race’, ethnicity,
class, gender, sexuality, disability, religion, age, heritage, parental
estrangement, first-language and citizenship.

2. Re-narrating histories, displacing Eurocentrism, and exposing the
racial capitalism, patriarchy and underpinning whiteness to recognise that
knowledge is: not owned by anyone; collectively produced; often shaped
by imperialism & colonialism which affect material resources in education.

3. Embracing counter-narratives, solidarity, and radical vulnerability in
centering the voices, and platforming the power, of marginalised students.

4. Rethinking the curriculum as contextually shaped by what is taught
and how - asking questions about the relationship between the location
\and identity of the lecturer/writer/researcher/artist.

5. Identifying ways in which we may be bias and complicit in reproducing institutional racism in
il bk
relationships; challenging these with critical literacy, empathy, and accountability.
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. Creating spaces for dialogue and being an ally for the most marginalised to take the lead.

7. Conscious, deliberate, diligent interest and action by ‘non-white' and ‘white’ staff.

a4 d et

8.8 i collaboration, discussion and experimentation working against
biases and epistemological ignorance, and counteracting the ideology of ‘student-deficit'.

9. Thinking about how students, staff and the community experience the university differently;
routinely and critically reflecting on teaching through self-, peer-, and student-evaluation.

10. Striving to ensure all those who engage with the university do so with equity, dignity,
respect and security.
Decolonising education )
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/ Creating, welcoming safe learning spaces that encourage students to articulate their
e %thinking openly, make mistakes, be uncertain, be unique, and connect with staff & peers

A Curriculum design and teaching and learning strategies that allow students to bring
their own experiences and prior leaming to bear on the subject matter.

Connecting subject matter with students' interests and aspirations, for example,

A
4sing resources, humour and anecdotes relevant to the subject
and sensitive to the social and cultural diversity of the group.

by including/negotiating topics and activities relevant to students’ lives
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‘ Diverse curricula content
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‘ Culturally-sustaining lecturers who
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% Student-centred policy/practice o
% Measurable, equitable outcomes ®&

§ Embedding equality & diversity with S
social justice an explicit outcome

and provision of opportunities, placements and S
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For those of you who may incorrectly assume that me tweeting about whiteness is racist, do watch this, it's very helpful

https://t.co/9KQtYszaKO

For those who may incorrectly assume that white privilege doesn't exist, or that it means white people never struggle or
never succeed because of some merit, please do watch this from @JohnAmaechi, it's very helpful: https:/t.co/XussJWW{tS

For white allies who can mistakingly think they've got it sussed(mm), pls continue to read, listen, reflect, pairing that w/
sacrifice & solidarity. It's hard, you'll fail, but keep going.
No one is free until we're all free (to paraphrase Lorde)

(gifs from Schitt$ Creek helpm)

PR T e

I'M JUST A LITTLE OVERWHEEMED'RIGHT. NOW
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